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A program designed to help students 
aged 11-14 understand and make sense 

of the sexual content they see online
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The impact of the digital 
world on our young 
people has never been 
greater. 

But there remains a 
significant educational 
gap in how we help 
them take advantage of 
its opportunities while 
avoiding the pitfalls. 
This eight-part course is 
designed to fill that gap.

We began developing the @FirstSite course in 2015 after teachers told 
us they needed a structured way to educate their students on the impact 
of sexual and sexualised online content. Through a series of pilots, the 
course grew from four to seven lessons.

Since our first version in 2016, we have revised the course twice: first 
in 2019, where we added an eighth lesson and expanded upon several 
themes including consent and pornography; and now in 2021, where 
feedback from teachers and an extensive content review has led to a 
complete refresh. 

The result is an eight-part educational course aimed at 11–14-year-olds 
that breaks down critical, current issues in a safe and age-appropriate 
manner. 

@FirstSite helps create an overall approach to online content, 
empowering students and giving them the tools to deal with whatever 
changes come their way in future.

 
About us 
The International Foundation for Online Responsibility (IFFOR) is a  
not-for-profit organisation that aims to educate young people on the issues 
surrounding online content. 

We welcome your feedback. Please visit atfirstsite.org or iffor.org to learn 
more about us, the course and how to contact us.

About this course

https://atfirstsite.org/
http://iffor.org
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@FirstSite is designed to fit in with the typical classroom approach. It has eight parts 
with each taking approximately 45 minutes (click/tap the coloured tabs on the right). 

Included are presentations, worksheets, and teacher’s notes. All the presentations 
are available in a separate file, with thumbnails of each slide included alongside the 
corresponding teacher’s notes. The worksheets are compiled at the end of the course 
(see the briefcase icon), with hyperlinks connecting them to the relevant part of each 
lesson, and the lessons also linking to the relevant worksheets. 

The first part introduces ideas and concepts which are then explored and expanded 
upon over the rest of the course, with the last lesson tying the course together. 

1 What is sexual  
content online?

What’s the difference between sexual and sexualized 
content and how does it impact young people?

2 The media and  
body image

How do the images people see affect their  
view of their own and others’ bodies?

3 The media and 
celebrities

What is the impact of celebrity culture, perfect images 
and social media on young people?

4 Fantasy versus 
reality

How does the portrayal of sex online affect how young 
people feel about themselves and their relationships?

5 Sex and 
relationships online

What is healthy and unhealthy behaviour when it 
comes to romantic relationships?

6 Protecting your 
image

How can young people ensure the images  
they share don’t puth them at risk?

7 Things you can and 
can’t do online

Where does the law stand on sexual content  
and what are the implications?

8 Your digital  
world

How can we make future online experiences  
healthier and safer for young people?
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Delivery guide
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Ground rules

Set up the rules before you start

It is important before your start teaching that you have established 
ground rules for interaction and psychological safety. 

Pupils should feel that the classroom is a safe space, that they are 
not expected to know anything, and are free to participate or pass on 
discussions. 

Good rules to consider include:

•	 We will listen to one another
•	 We will respect everybody’s views
•	 We will let people decide if they wish to talk 

It is a good idea to reiterate these ground rules at the start of each lesson. 

In Parts 4 and 5, an explicit confidentiality agreement is included as part of 
the lesson as it directly addresses sexual content. In it, students agree to 
respect each others’ views as well as keep discussions private.

Sensitive topics

It is important to have a baseline idea of the level of knowledge of sexual 
content your students possess before you start teaching. 

We recommend asking a series of questions that draws out their level of 
awareness and understanding. Here are some suggestions: 

Due to the sensitive nature of the topics within this course, we have 
provided some additional guidance for educators below:

•	 Ground rules
•	 Sensitive topics
•	 Parental concerns
•	 Religious concerns
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•	 Have you seen any sexual content online – either 
accidentally or on purpose? 

•	 Do you know what pornography is, and have you 
seen it? 

•	 Are you, or young people you know, dating?

With that baseline understanding, it will be easier to guide discussions and 
adjust your approach. To help you provide that guidance, here are several 
important considerations:

•	 Agree to ground rules at the beginning of the 
course and ensure they are kept to (see above) 

•	 Allow students to discuss issues confidentially both 
in small groups and with the whole class 

•	 Use fictional or famous people, or role play, to 
encourage discussion, rather than be drawn in 
personal situations 

•	 Be mindful of the fact that different students will 
have different levels of experience 

•	 Be prepared to pause or move on from a  
specific topic or discussion if there is a risk of 
upset or offense 

•	 Point students to other sources of information that 
they can review in their own time if they wish

Handling questions

You may well be asked something that you are uncertain about or feel 
uncomfortable answering. In this case, it is recommend that you:

•	 Make sure you have understood the question 
correctly 

•	 Offer to find out more and get back 

•	 Ask the student what they think before giving  
your answer 

•	 Talk with another member of staff and/or 
consult the school’s safeguarding policies if it is a 
safeguarding issue
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If a question is inappropriate, off-topic or you need time to come up with a 
good response, here are several useful techniques:

•	 Parking Lot: Say you will “park” the issue and  
come back to it at a later date. You could keep 
track of these on a whiteboard. 

•	 Gentle redirection: Pick up on one aspect of the 
question and relate it back to a subject you have 
covered or one you will shortly cover. 

•	 Take five: Call a general break for the whole class 
during which you can develop a response or speak 
privately with a student. 

•	 Oops & Ouch: If any learner finds a comment 
offensive or upsetting, they can say the word 
“Ouch”. The speaker then acknowledges they’ve 
said something that has upset someone by 
responding “Oops” and is given an opportunity to 
explain what they meant.

The PSHE Association has a range of resources for how to handle sensitive 
topics, and The Ealing Grid for Learning has a good guide for handling 
difficult questions. Your school should also have safeguarding rules in 
place that it is a good idea to familiarise yourself.

Parental concerns

Given the sensitive nature of relationships, sex and health education 
(RSHE), it is important that parents, guardians and carers are kept 
informed and are consulted before you start to teach this course.

The good news is that a significant majority of parents have consistently 
agreed that sex education, and issues around sexual content - including 
pornography - should be something taught to their children. In general, 
parents are well aware of the prevalance and readily availability of sexual 
content in the digital age and recognise that they will not be able to 
completely prevent their children from seeing it.

The task from the educator’s perspective therefore is to ensure parents 
are informed about what will be taught and how it will be taught, are 
reassured that it will be age-appropriate, and are given the opportunity to 
have their concerns heard and addressed. 

A well-run consultation exercise will alleviate most concerns, and both the 
UK government and the PSHE Association have published guidelines for 

mailto:https://www.pshe-association.org.uk/content/resources-and-curriculum?subject=
https://www.egfl.org.uk/sites/default/files/School_effectiveness/Health-improvement/RSE/RSE%20FAQs%20from%20pupils%20June%202020.docx
https://www.gov.uk/government/publications/engaging-parents-with-relationships-education-policy
https://pshe-association.org.uk/system/files/Relationships%20and%20Sex%20Education%20-%20supporting%20parental%20engagement%20Secondary.pdf


7

 

how to do that. We would summarise those guides as follows:

•	 Start the conversation early  

•	 Allow parents to ask questions and answer them 
honestly 

•	 Explain the intent behind the lessons and start 
where possible with policies and principles rather 
than specific topics 

•	 Use a full range of communication efforts, 
including surveys, the school website and 
information evenings to outline your plans 

•	 Provide advice to parents about how they can  
talk about relationships and sex at home

It is important to note that parents do have a right to withdraw their child 
from all or part of an RSE course that does not form part of the statutory 
curriculum. You should prepare for that eventuality.

When it comes to the @FirstSite course, two parts of the eight-part course 
deal openly with sex and relationships, and we flag within the course that 
they should be given special consideration. They are:

•	 Part 4: Fantasy versus reality - where we 
look at how sex is portrayed online, including 
pornography; and 

•	 Part 5: Sex and relationships online - where we 
address students’ attitudes toward pornography 
and consider its impact on relationships

In both cases, we have used worksheets to give students the opportunity 
to think through the issues in private, followed by teacher-guided 
discussion to move the conversation forward.

The course has been designed to be flexible and to meet both students 
and parents where they are, so it should be relatively easy for teachers to 
incorporate the results of any parental consultations into lessons. 

The Ealing Grid for Learning has published a number of useful resources 
for planning and running parental workshops.

https://www.egfl.org.uk/elp-services/health-improvement-schools/hit-training-resources/rse-training-resources
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Religious concerns

The greatest number of parental withdrawals from RSHE courses are the 
result of religious concerns and convictions.  

Teaching about sexual content needs to account for the range of values 
and beliefs that exist within different faiths: something that can be most 
effectively achieved through parental discussion. 

@FirstSite has been designed to allow cultural sensitivities to come 
through in the course’s teaching. In every lesson, students are given the 
opportunity to express their views and to have them both respected and 
incorporated into the course as it progresses. 

It is worth noting that all faith groups believe there is significant value 
in teaching young people about healthy relationships, the nature and 
importance of sexuality and how the law relates to issues of sexuality. 

We have structured the course to account for that reality and so are 
confident that with adequate parental consultation, only two parts of the 
course (Parts 4 and 5) will raise religious concerns. 

Those two parts are centered around worksheets and so provide students 
with the ability to note down and discuss their views and beliefs. The 
lessons are also structured to allow those views to be incorporated into 
discussions going forward, so students and parents can feel confident that 
their beliefs will be included and respected.

However, the fact that the lessons do openly consider and discuss sexual 
content may still be a source of concern for some and you should be 
prepared to allow parents to withdraw their children from those lessons.

If you need a deeper understanding of religious concerns and how to 
properly account for them when it comes to RSHE, we recommend you 
purchase a book produced the Sex Education Forum that considers the 
topic in depth. g

https://books.google.com/books?id=vkbtZd87UIQC
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Course guide
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The course’s main goal is to help young 
people understand, discuss and navigate 
complex issues that result from the 
proliferation of sexual imagery in the 
media and on the Internet. 

It achieves that goal through:

•	 Activites and worksheets
•	 Class discussion
•	 Multi-media presentations

Wherever possible, students are 
encouraged to reach their own 
conclusions and insights, with teacher 
guidance provided as necessary.

Each lesson comprises a series of 
slides that build on one another with a 
concluding exercise tying it all together. 

Similarly, across the course, the lessons 
build on one another. The final lesson 
ties together what has been learnt in the 
previous lessons.

As such, the course is intended to be 
taught starting with Part 1 and going 
through to Part 8. The first part acts as an 
introduction, and the last as a summing 
up and way forward.

Flexibility

That does not mean the course is 
restrictive or prescriptive, however. 
Significant time is given over to discussion 
and activities where the teacher will be 
able to guide students in what they feel is 
the best direction for the group. 

The slides are provided in the Powerpoint 

format (.pptx) so teachers can make 
changes as appropriate, and the Teachers’ 
Notes are associated with each individual 
slide so it’s possible to make changes 
without losing the thread of the lesson.

Sensitive topics

This course tackles sensitive topics, 
including body image, healthy 
relationships and sexual content, 
including sexting and pornography.

In order to assist teachers who may  
have limited experience in those  
topics, we have:

•	 Incorporated videos that deal 
effectively with the relevant topic

•	 Provided relevant questions and 
discussion prompts to provide 
structure

•	 Included guidance on how to deliver 
these topics (see above) as well as 
answers and guidelines within the 
lessons themselves

Materials display

In many of the lessons, the related 
activities will produce physical results i.e. 
a poster of ideas.

We recommend that you keep these and, 
if possible, display them in the classroom 
over the duration of the course.

If students see the results of their work  
and have time to reflect on them, it will 
serve to both reinforce key lessons and 
act as a useful memory guide as the 
course progresses. g



10

 

Part 1  
What is sexual content  
online?

@
FIRST
   SITE

Preparation
Post-it notes, 
internet access, 
audio/video, 
whiteboard. 

+ Choose a 
popular social 
media app, 
and be ready 
to review the 
sexual content 
portion of its 
terms and 
conditions. 

Presentation,  
Teacher’s notes

≈ 45 minutes

Welcome to the @FirstSite course. This introductory activity explores what 
online sexual content is and how it may affect young people’s views of 
themselves and the relationships they have. 

It introduces the concept of sexualised content (images that are 
inappropriately and/or overly sexual) versus sexual content (images targeted 
at adults), and encourages reflection over what that means.

Goals
To discuss what students think 
sexual content is online and 
where it appears

•	 Consider and define what 
sexual content is 

•	 Enable learners to 
understand how prevalent it 
is online

•	 Consider differences 
between sexual and 
sexualised content 

•	 Evaluate how sexual content 
is used within different types 
of media

•	 Approach a definition for the 
term ‘online sexual content’
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This slide has a number of images 
ranging from (left-to-right) a music video 
(Cardi B & Megan Thee Stallion), a dance 
routine (Kpop’s Kyungri from 9MUSES), 
and an ad (Dolce & Gabbana).

The goal �is to highlight the sorts of sexual 
images children and young people are 
constantly seeing. It is one example of 
sexual content online.  

Encourage students to identify the sexual 
nature of the images.

We have adopted a broad definition 
of “online sexual content” for this 
programme. That includes both self-
generated (selfies) and commercial 
content (pornography). 

Throughout the activities we encourage 
learners to reflect on how specific 
content makes them feel and so 
introduce the ability for them to reflect 
on and deal with the impact that seeing 
it may have on them.

If during the course students suggest 
other types of content, we encourage 
you to expand lessons to include them. 

Slide 1

Ask the students what they   
think the pictures have in 
common.

Look for answers like...

•	 They are all sexually 
suggestive

•	 They are popular
•	 They are available 

anywhere and there is no 
restriction

Whiteboard

This slide sets out the expectation for the 
learning outcomes for the activity.   

Slide 2

Show the learning 	outcomes 
to the learners. 

Whiteboard
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Encourage learners to write down on 
a Post-it note what is meant by “sexual 
content online”.  

During the development of this resource 
we asked young people how they 
defined sexual content and they came up 
with the following list:

•	 User generated content e.g. sexting
•	 Celebrity nudes
•	 Documentaries that contain 

sexually explicit material 
•	 Plastic surgery pictures 
•	 Sending nude pictures
•	 Sexually explicit language
•	 Pornos, e.g. online commercial 

pornography
•	 Sexualised scenarios and characters 

in games
•	 Photoshopped pictures

Slide 3

•	 Encourage learners to write 
examples of sexual content 
on Post-it notes and stick 
them on a wall

•	 Review and highlight 
themes, where that content 
appears and how often they 
see it

•	 Ask them to split into 
groups to categorise 
the answers, e.g. user 
generated or commercial; 
what they think are the 
most or least sexual

Alternatively:

•	 Skip the Post-it exercise  
and offer suggestions of 
what could be considered 
sexual content

•	 Have students arrange 
them most sexual to 
least sexual 

Whiteboard 
Post-it notes
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Encourage learners to think about what 
sexual content is. Review the list in 
the slide and see if they come up with 
anything new. 

Highlight that some websites, like 
YouTube, have a definition of what 
sexual content is which includes things 
like: nudity, explicit material (that is not 
for medical purposes), and material that 
depicts sex.

Once they have reviewed their answers 
and looked at the list on the slide ask 
them to consider the difference between 
sexual and sexualised content online. 

A good example is music videos. See: 
Female artists increasingly portrayed 
with sexually suggestive movements in 
popular music videos (PsyPost, 2019).

Sexualised or ‘sexed-up’ content is an 
image or images deliberately made to 
look sexual, and includes over-sexualised 
images of young people. 

There is a wealth of academic studies 
and formal reviews on the impact of 
sexualisation on children, the most 
frequently cited being a review by 
psychologist Dr Linda Papadopoulos in 
2010; a report by American Psychological 
Association Task Force in 2007; and a 
review of the commercialisation and 
sexualisation of children commissioned 
by the UK government in 2011 by the 
CEO of the Mothers Union, Reg Bailey. 

Almost all these studies have warned 
of the negative impact of sexualised 
content, especially on girls. Most 
recommend expanded sex education  
in schools (like this course). Others 
suggest measures like age ratings and 
restrictions on such content. 

Slide 4

•	 Debrief previous activity by 
reading out the list from 
the slide notes, and have 
students raise their hands if 
they wrote down one of the 
items on the list.

•	 Underscore that sexual 
content is any content that 
makes someone sexually 
aware. Ask if they have 
any questions or concerns 
before moving forward, 
and revisit ground rules if 
necessary.

•	 Show the terms and 
conditions around sexual 
content on a popular social 
media network or app (pick 
which you think is most 
relevant).  
Note: The final activity 
picks up on this so make a 
note of relevant comments 
and encourage them to 
remember it for later.

•	 Get the learners to think 
about the differences 
between sexual and 
sexualized content. 

Whiteboard

https://support.google.com/youtube/answer/2802002?hl=en-GB
https://support.google.com/youtube/answer/2802002?hl=en-GB
https://www.psypost.org/2019/04/female-artists-increasingly-portrayed-with-sexually-suggestive-movements-in-popular-music-videos-53478
https://www.psypost.org/2019/04/female-artists-increasingly-portrayed-with-sexually-suggestive-movements-in-popular-music-videos-53478
https://www.psypost.org/2019/04/female-artists-increasingly-portrayed-with-sexually-suggestive-movements-in-popular-music-videos-53478
http://girlsingangs.org/wordpress/wp-content/uploads/2012/09/sexualisation-of-young-people-Papadopulous.pdf
https://www.apa.org/pi/women/programs/girls
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/175418/Bailey_Review.pdf
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Young people may see sexualised 
images at a very young age: whether 
pictures of their peers dressed/posing 
inappropriately, or sexual overtones 
unnecessarily added to events and 
activities. 

The slide includes examples of this sort 
of imagery; specifically, inappropriate 
images of children.

Slide 5

•	 Ask the group what they 
think the impact of such 
images may be

•	 Encourage them to think 
about the types of images 
they see that are overly 
sexualised

•	 How do they feel about 
‘sexed-up’ images?

•	 What are the sorts of things 
that can overly sexualise an 
image e.g. clothes, pose?  

Whiteboard

Sexual content is prevalent online. 
Young people we surveyed identified the 
following places:

•	 Chat sites like Snapchat, Omegle
•	 Porn sites, both free and  

charged-for; sometimes friends  
sign them up

•	 Pop-ups on game sites;  
showing naked women  

•	 YouTube: if you click on the  
wrong link  

•	 Celebrities like Miley Cyrus, Rihanna 

Slide 6
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Consider the differences between sexual 
and sexualised (’sexed-up’) content, 
particularly in relation to any harm they 
may cause. Have learners consider how 
things may evolve going forward. 

Slide 7

•	 Use double bubble method 
to compare and contrast 
ideas 

•	 Consider the differences 
between sexual and 
sexualized content

•	 Would viewing such content 
have an impact? What 
would it be? For example, 
how they view others, or 
feel about themselves

•	 Encourage them to 
formulate a conclusion 

Whiteboard

•	 Dating apps such as Tinder
•	 Download and file-sharing websites
•	 Photo sharing sites such as 

Instagram

•	 Ask pupils to work in 
pairs and consider where 
they have seen sexual/
sexualised content online

•	 Ask them to reflect on the 
differences between sexual 
and sexualized, or ‘sexed-
up’ content and the impact 
it may have on them  

•	 Use the ‘washing line’ to peg 
out ideas 

•	 Save the results for the 
concluding Part 7 

Washing line

Slide 8
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Ask students to write down what they 
learnt, what surprised them, and what 
they would like to learn more about. 

You may tweet some of their answers, 
being careful not to include any 
identifying information. If you use the 
hashtag #AtFirstSite, you may see what 
other schools have done and share your 
results.

Coming next: 
In the next few sessions students will 
be exploring what the impact is of the 
viewing of online sexual content, how it 
makes them feel about themselves and 
how it can impact the relationships they 
have with others.

Slide 9

•	 Ask what they have learnt 
from the lesson

•	 Collate feedback and agree 
on one thing that the school 
should tweet about the 
lesson  

•	 Ensure that you ‘save’ what 
has been tweeted so that it 
can be included in the final 
lesson

•	 Whiteboard
•	 Twitter

End of Part 1
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Part 2  
The media and body image

@
FIRST
   SITE

Preparation
Post-it notes, 
internet access, 
audio/video, 
whiteboard, 
speaker for 
music 

Presentation,  
Teacher’s notes
Worksheet

≈ 45 minutes

This lesson reflects on the kind of images young people see online and how 
that can affect the way they see their own and others’ bodies. 

It explores the term “body image” by looking at: how different people are 
portrayed both on social media and in ads; how sexiness is used to sell 
products; and how body image varies across cultures and generations. 

A video of young people turns the topic personal when they confess their 
own body image insecurities, and the lesson ends with an uplifting exercise.

Goals

•	 Discuss how different people 
are portrayed in the media

•	 Debate and discuss how 
feminine and masculine 
attributes are treated 
differently 

•	 Recognise the portrayal of 
people in the media may not 
be representative of real life  

•	 Understand images and 
pictures can be changed to 
portray what we deem as 
perfection

•	 A better understanding of 
how body image is portrayed

•	 Recognise how it might 
make young people feel

•	 They can feel ok about their 
own body
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Sexual content online appears in may 
different ways. The young people in our 
survey said they saw sexual content in 
the following places:

•	 Chat sites like Snapchat, Omegle
•	 Porn sites, both free and charged-

for; sometimes friends sign them up
•	 Pop-ups on game sites; showing 

naked women  
•	 YouTube: if you click the wrong link  
•	 Celebrities 
•	 Dating apps such as Tinder
•	 Download and file-sharing websites
•	 Photo sharing sites such as 

Instagram
•	 Social media ads on services like 

Facebook and Instagram

Slide 1

•	 In groups, get the learners 
to brainstorm where they 
see sexual or sexualised 
content in adverts (refer to 
differences highlighted in 
Part 1)

•	 Encourage them to identify 
different types of media e.g. 
internet, TV and magazines

Whiteboard

Femininity and masculinity can often be 
portrayed in extreme and different ways 
in advertisements - driving towards a 
particular ideal. There have been several 
studies about how our rational thought 
is affected when we see someone 
“attractive” in an ad and the effect this 
has on us. 

Using seduction rather than facts 
and figures is said to have more of an 
impulse effect on our brain, enticing us 
into buying something.

Encourage students to think about the 
impact this may have on young people 
and their relationships with peers.

Slide 2

https://www.dailymail.co.uk/sciencetech/article-2040218/Sex-DOES-sell-Attractive-men-women-ads-affect-capacity-rational-thought.html
https://www.dailymail.co.uk/sciencetech/article-2040218/Sex-DOES-sell-Attractive-men-women-ads-affect-capacity-rational-thought.html
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Encourage them to debate the role of 
sexual content in adverts – especially 
how they encourage extreme versions 
of femininity and masculinity – and can 
be exclusionary towards other gender 
representations.  

Have they seen any change in recent 
years? How have social media platforms 
like Instagram and TikTok expand how 
people are portrayed in advertising?

Carry out the activity and ask questions 
to draw out why they chose one side 
over another. Recognize that both 
viewpoints are, of course, true.  Some 
people are more susceptible to being 
influenced, and many factors, such as 
their role models, what they value, etc. 
come into play.

•	 Ask the learners to review 
the images

•	 Do they think the way 
people are portrayed in 
adverts affects how young 
people view their friends/
peers/brothers/sisters?

•	 If they agree ask them to 
stand at one side of the 
room. If they disagree ask 
them to stand at the other 
side of the room

•	 What made them choose 
that side of the room? What 
do they see in the world 
that supports this belief? 

Whiteboard

This slide sets out the expectation for the 
learning outcomes for the activity.   

Slide 3

Show the learning 	outcomes 
to the learners. 

Whiteboard
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Body image is how you see yourself 
when you look in the mirror or when you 
picture yourself in your mind. 

Having a healthy body image is an 
important part of mental wellbeing and 
in preventing things like eating disorders.

Lots of people are unhappy with aspects 
of their body but increasingly younger 
people are becoming focussed on their 
body image. They are strongly influenced 
by what they see and when it comes to 
body image, that is often images and 
pictures of perfect bodies.

Negative body image is often not just 
about vanity but low self esteem: 
something that can be especially 
pertinent to teenagers.

The Social Issues Research Centre (SIRC) 
looked into the issue of body image. 
Their research found that attractive 
people actually had more advantages in 
our society including:

•	 attractive children are often more 
popular with classmates and 
teachers

•	 they can often get jobs easier and 
have higher 	salaries

•	 the ‘bias’ for beauty operates in 
almost all social situations

•	 we also often associate beautiful 
with good e.g. the beautiful princess 

Beauty and definitions of it are not a new 
phenomena but modern technology has 
massively the increased the number of 
striking images that we see. Exceptional 
good looks can seem commonplace and 
therefore aspirations can be distorted.

More information on body image and 
self-esteem.		

Slide 4

•	 Use the worksheet to ask 
learners to complete what 
they think body image is

•	 What do they see/what do 
others see? Is that how they 
define body image? How is 
it defined?

•	 Discuss the complexities of 
body image, including how 
they see themselves and 
how others see them

•	 How frequently do they see 
images of the ‘perfect body’; 
what is perfect? 

•	 Ask how they think this 
affects their view of their 
friends and peers, and their 
brothers and sisters

•	 Are there healthier ways 
to view themselves 
and their own physical, 
mental or emotional 	
characteristics?

Whiteboard; worksheet

http://www.sirc.org/publik/mirror.html
http://www.thesite.org/mental-health/body-image-and-self-esteem
http://www.thesite.org/mental-health/body-image-and-self-esteem
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The embedded video contains a series of 
images from magazine front pages and 
ads, as well as facts about body image 
and its impact on people.

For example: models are much 
skinnier and lighter compared to the 
average person than 20 years ago; 
cosmetic surgery and dieting are huge 
markets; toys have impossible physical 
characteristics. 

Show the video and gather reactions.

Slide 5

Society’s view of what is attractive in 
terms of body shape has changed 
significantly over the years. 

The image shows changes made to the 
same action figure over time.

Discuss the fact that body image is 
highly subjective and changes with time 
and fashions. Are any of these an ideal 
body? Or is the way we look affected by 
societies expectations?

Slide 6

Show the film 11 facts about 
body image (4 mins)

Whiteboard; online video

•	 Debate how body image 
has changed over time 

•	 Reflect on what we think 
the perfect body is today

Whiteboard

https://www.youtube.com/watch?v=31Ajvix6DXs
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In 2015, designers from around the 
world were asked to take the same 
photo of a woman and retouch it to 
make her more attractive to the citizens 
of their country. 

The goal was to better understand 
potentially unrealistic beauty standards 
and how they vary around the world.

Some kept the woman largely as herself, 
while others made her look like a new 
person altogether. China and Italy 
returned the thinnest Photoshopped 
figures, while Spain returned the 
heaviest.

“Beauty cannot be judged objectively, 
for what one person finds beautiful or 
admirable may not appeal to another,” 
the experiment concluded. “And the 
range of depictions found in our study 
appears to confirm this notion.”

•	 Ask students what they notice. 
•	 Compared to the original picture, 

Spain made the fewest adjustments; 
while China made the the largest 
changes

Slides 7 & 8

The embedded video - What Happens 
When Strangers Get Real About Body 
Image - shows young people telling a 
stranger of their own age what they 
tell themselves about their bodies. It is 
insightful and moving. 

Show the video and then run through a 
debrief to help everyone reflect on any 
insights they may have gained.

Discussion startpoints:

•	 What did you take away  
from the video?

•	 What can we learn from this?

Slide 9

Show the body image video 
(5 mins)

Video

https://petapixel.com/2015/08/15/one-woman-photoshopped-by-18-countries-beauty-standards-revealed/
https://www.youtube.com/watch?v=xBEpOOlhNVQ
https://www.youtube.com/watch?v=31Ajvix6DXs
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In recent years, there has been a 
pushback from the public and even 
socially conscious advertisers to help 
combat the unrealistic images that have 
dominated our media for so long. 

Have a look at these photos. How do you 
think seeing more images like this could 
help young people with accepting their 
own bodies?

Slide 10

Time for some positive reinforcement. 
Have a speaker and music ready.

Play music while all students mill about 
the room. When the music stops, they 
need to find the person nearest to them, 
and tell them something positive that 
they notice about them.

Do this three times.  Debrief by asking 
students how that felt?  How did it feel 
to give the compliment? How did it feel 
to receive the compliment?  Was that 
exercise easy or hard?  

End with this point: We can just as easily 
lift ourselves up as we can criticise. It’s 
just depends on your habits of mind. 

Imagine what life would be like for 
young people if they all developed a 
habit of focusing on the positive aspects 
of themselves – and on being the best 
real version of themselves – rather than 
striving for an unrealistic ideal.  

Ask for a show of hands of who would 
like to live in a world like that. End by 
encouraging them to practice.

Slide 11

•	 Run three rounds of this 
exercise 

•	 Play music; when it stops, 
student tell the person 
nearest to them something 
positive they notice about 
them.

•	 At the end, ask them 
questions about how it felt, 
both giving and receiving 
compliments. Was it easy  
or hard?

Music
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Bring the activity to a close and reassure 
the learners that you will be continuing 
to explore the topic next lesson.

Consider discussing positive campaigns 
that exist and their impact. 

Slide 12

End of Part 2
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Part 3  
The media and celebrities

@
FIRST
   SITE

Preparation
Post-it notes, 
internet access, 
audio/video, 
whiteboard 

Presentation,  
Teacher’s notes
Worksheets

≈ 45 minutes

We move the previous lesson on body image forward by exploring how 
different types of people are portrayed - and compare it to reality. 

Celebrity culture and social media often create an unrealistic, almost perfect, 
image of people’s lives that young people can feel the need to emulate. 
Slides showing Before and After pictures highlight the effort that goes into 
creating the perfect shot. 

Learners are encouraged to reflect on what they see online and how it 
affects young people’s view of their own and other’s bodies. The final 
exercise asks them to consider ways to improve the situation.

Goals

•	 Discuss the role that 
celebrities and influencers 
have in maintaining 
unrealistic portrayals 

•	 Recognise that the portrayal 
of celebrities in the media 
might not be representative 
of real life 

•	 Explore how images and 
pictures can be changed to 
portray what we deem as 
perfection

•	 Brainstorm ways in which 
young people can counteract 
the influence of unrealistic 
images in the media



26

 

A recap on the previous activity in Part 2.

Slide 1

Highlight key points from the 
previous lesson.

Whiteboard

This slide sets out the expectation for the 
learning outcomes for the activity.  

Slide 2

Show the learning 	outcomes 
to the learners. 

Whiteboard

We ended the last lesson with a brief 
look at body positivity, and learners 
practiced being more positive with each 
other.  

We also revealed, however, how strongly 
society and the images we see every day 
can undermine that positive mindset.  

Do we do enough to celebrate real 
beauty?

Slide 3
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The embedded video explores the 
impact of social media imagery on the 
body image of different age groups. 

The youngest group sees things very 
differently. 

Slide 5

The slide shows recent figures on what 
children and young people think. You 
may want to add your own.

Slide 4

•	 Why do you think young 
people are trying to change 
their bodies?

Listen for answers like: 

•	 To meet expectations of 
attractiveness

•	 Insecurity
•	 To be more popular
•	 They think their problems 

will be solved if they are 
more attractive

Whiteboard

•	 Play Social Media’s Effect 
on Body Image (2 mins)

•	 What did you take away 
from that video?  

•	 What surprised you? 
•	 What can we learn from this 

video?
•	 Explore the point that 

young children are quite 
happy with their bodies and 
would only give themselves 
magical powers. 

•	 What changes as we get 
older? (exposure to media) 

Whiteboard, video

https://www.youtube.com/watch?v=tANI_nlvC90
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It’s a well-documented fact that 
celebrities doctor their images to make 
them look more perfect.  

Young people can spend hours ensuring 
that their selfie is picture-perfect, often 
deleting and amending pictures. There 
are ways to spot a photoshopped image.  

Psychologist Dr Linda Papadopoulos 
gave a talk on the pressure of the ‘selfie’.

Slides 6-11

•	 Get into pairs and review 
the images

•	 Note the similarities and 
differences  

•	 Why is this is important? 
What impact does it has on 
them/others?

Whiteboard

Take a moment to take notes from the 
students about what they noticed in the 
pairs of pictures.   

All the pictures on the left were 
the originals, and the right were 
photoshopped. What conclusions can 
they draw from the before and after 
pictures?

Consider sharing a story about one of 
the images. 

One example: Kiera Knightley was 
transparent about the fact that they 
photoshopped larger breasts on her 
body for her movie poster for the film 
King Arthur. “Those things weren’t really 
mine,” she told reporters. 

The first set of images, with the most 
dramatic change, came from a video 
showing what is routinely done to 
enhance photographs.

Slide 12

https://www.dailymail.co.uk/femail/article-2920091/Beyonce-Kim-Kardashian-Lindsay-Lohan-FEMAIL-investigates-celebrities-facing-backlash-Photoshopped-snaps.html
https://www.youtube.com/watch?v=lAdOeP6d3pQ
https://www.sheknows.com/entertainment/articles/805066/keira-knightley-vetoes-bigger-bust-on-movie-poster/
https://www.youtube.com/watch?v=xKQdwjGiF-s
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Celebrities look good because they have 
the support of specialist people around 
them. Online, they can Photoshop and 
doctor their images to look their best.

In the real world we do not have these 
resources. So what can we do to make us 
feel more comfortable and accepting of 
ourselves?

Is it really possible to look like a celebrity 
or influencer given the amount of effort 
put in from a range of professionals to 
make the images so alluring?

Occasionally the effort put into 
maintaining a perfect image of an 
influencer is exposed when unedited 
photos are accidentally posted or leaked, 
usually leading to an intensive effort to 
have the photo pulled down.

One example: in 2021, an unedited 
photo of Khloe Kardashian provoked a 
brief social media debate. 

Slide 14

•	 Go through the kind of 
support celebrities have to 
make them look good

•	 What can you do to make 
people feel better about 
themselves and who they 
really are?

•	 Brainstorm ideas to 
help young people feel 
more comfortable about 
themselves. If appropriate, 
post the list up in your 
classroom as a reminder 

Whiteboard

Slide 13

•	 Brainstorm what makes 
celebrities look good

•	 Get feedback on those 
thoughts  

•	 Is it realistic to expect 
yourself to look like a 
celebrity does when they 
are in front of the camera?

Whiteboard

https://www.the-sun.com/entertainment/2645674/khloe-kardashian-leaked-bikini-photo-revealed-scrubbed-internet/


30

 

What about the real people on social 
media? How do you think young people 
are influenced by those sorts of images?

Here are some details focused on 
Instagram, but which are broadly 
applicable to all social media: 

•	 Instagram encourages young 
women to compare themselves 
against unrealistic versions of reality 
[Royal Society for Public Health]

•	 As little as 30 minutes per day on 
Instagram can make women fixate 
negatively on their weight and 
appearance. [Macquarie University]

•	 Young women who spend more 
than two hours on Instagram and 
other social networking sites report 
poor mental health. [New Media & 
Society]

•	 When a teenager’s post gets a lot 
of “likes” on Instagram, her brain 
responds in a similar way to seeing 
loved ones or winning money. 
[UCLA Brain Mapping Center]

•	 The more frequently that young 
women look at #fitspo images, the 
unhappier they felt about their own 
bodies.  [Macquarie University]

Slide 15

Conduct a discussion about 
social media postings and 
consider the following:

•	 When people post on social 
media, are you seeing 
their real life, or just the 
“highlights reel?”

•	 What is the impact of only 
seeing the best parts of 
other people’s lives?

•	 What about when a young 
person posts an image after 
carefully crafting it? Does 
that feel authentic to them?

•	 What is the risk to young 
people of their own less 
authentic posting?  (They 
may set a standard they 
can’t live up to; they may 
feel like a fraud.)

Whiteboard

https://www.rsph.org.uk/our-work/campaigns/status-of-mind.html
https://www.mq.edu.au/research/research-centres-groups-and-facilities/healthy-people/centres/centre-for-emotional-health-ceh/publications/impact-of-instagram-use-in-young-women
https://journals.sagepub.com/doi/abs/10.1177/1461444817694499
https://journals.sagepub.com/doi/abs/10.1177/1461444817694499
http://www.bmap.ucla.edu/
https://www.mq.edu.au/research/research-centres-groups-and-facilities/healthy-people/centres/centre-for-emotional-health-ceh/publications/impact-of-instagram-use-in-young-women
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With so many “perfect” images published 
in the media and on social media, it can 
feel overwhelming. 

But there is always room for change and 
improvement. 

Slide 16

End of Part 3

•	 Provide a Post-It note to 
each student

•	 Ask them to write one way 
they could help change the 
way media affects body 
image in young people

•	 Post the notes and review 
them, looking for themes

•	 ‘Save’ the Post-Its for use in 
the final lesson

•	 Whiteboard
•	 Post-It notes
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Part 4  
Fantasy versus reality

@
FIRST
   SITE

Preparation
Whiteboard, 
internet access 

Presentation,  
Teacher’s notes
Worksheets

≈ 45 minutes

Sex and sexual imagery is readily available online and easy to access. This 
lesson explores how much of that content, and particularly pornography, 
paints an unrealistic version of sex. 

If it is unrealistic, why does it exist? And why does society feel so strongly 
about how sex is portrayed? This lesson digs into those questions. A factual 
quiz then helps students consider the broader context, and starts the 
conversation over what the potential impact of this type of sexual content 
may be on young people’s relationships.

Goals

•	 Increased understanding of 
how sex is portrayed online 
and how this might make 
young people feel 

•	 Increased awareness of 
how to establish healthy 
expectations around sex and 
relationships

•	 Increase students’ 
awareness of the difference 
between real sex and how 
sex is relayed online 

•	 Develop understanding for 
how this might make young 
people feel about sex and 
relationships

This activity deals openly with sex and relationships. We recommend  
you review it in full and consider broader consultation with parents & 
guardians before delivery (see Parental and Religious Guides). 

!
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This activity is about the differences 
between how sex is portrayed online -  
in pornography, music videos, video 
games and so on - and what happens  
in the real world. 

Slide 1

Explain you will be exploring 
how sex is portrayed online 
compared to reality

Whiteboard

This slide sets out the expectation for the 
learning outcomes for the activity.  

Slide 2

Show the learning 	outcomes 
to the learners. 

Whiteboard

This is a sensitive topic so learners are 
expected to respect each others’ views 
and keep discussions private. 

Slide 3

•	 Highlight it is important 
everybody’s views are heard 
and respected.

•	 Revisit the ground rules 
established at the start of 
the course

•	 Ask everyone to explicitly 
agree to respect’s others’ 
views and privacy

•	 Go through the agreement 
and ask for additions

•	 Agree on a final version

Whiteboard
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Sex is portrayed online in a variety of 
ways: pornography, video games, films 
and music videos, to name but a few. 
Often the sex shown is not very realistic.

•	 There is often a very limited or 
shallow emotional component to 
sex online

•	 The sex often occurs with little  
lead-up

•	 It can be demeaning to those 
involved

•	 It has usually been planned out 
and edited to produce a “perfect” 
version of events.

The embedded video highlights the 
differences between real sex and online 
sex, discussed in a clear and honest way. 

We recommend you watch the film first 
and consider whether it is suitable for 
your learners. 

Slide 4

•	 Play Porn Sex vs Actual 
Sex (5 mins)

•	 How do learners think sex is 
portrayed?

•	 Where do people see sex 
portrayed?

•	 How does it portray people?

Whiteboard, video

Many young people look at sexual 
material online for a variety of reasons: 

•	 They want to be educated about sex
•	 They want to be sexually aroused
•	 They are curious.  

However, watching such material can 
cause young people to think that this is 
what real sex and relationships look like. 

Carry out the activity with Post-it notes 
(see below). 

When it comes to exploring different 
views on sexual material, consider: 
gender, religious beliefs, liberal versus 
conservative parenting, and so on.  

Slide 5

https://www.youtube.com/watch?v=J2SYqfDmUVM
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It’s important to note that not all of us 
will feel the same way about the same 
content - and that’s okay. 

Young people however should be aware 
of these widely differing views when 
discussing or sharing sexual content.

Ask students their thoughts on the gap 
between sexual material and real sex.  

•	 What are the implications of this?
•	 What could be the impact on 

young people and their ability 
to have healthy and respectful 
relationships?

 

Slide 6

•	 Provide each learner with 
two Post-it notes to answer 
each of the questions posed

•	 Remind them there are no 
right or wrong answers 

•	 After they have shared, 
explore thoughts about 
viewing sexual material 

•	 Ensure all examples 
of sexual material are 
considered e.g. music 
videos or video games

•	 Explore if there are widely 
different views between 
groups of students, and 
why that might be. 

Whiteboard; Post-it notes

This exercise contains a number of 
questions designed to get learners to 
think about pornography through facts. 

You may want to consider conducting 
your own anonymous survey in the more 
emotional side of the issue: what young 
people think about pornography, and 
how it makes them feel.

Slides 7-13
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•	 Either after each question, 
or at the end, debrief the 
answers and take shares/
reactions 

•	 Are there any answers that 
surprise anybody? Which?

•	 Compare and contrast the 
different answers. 

Whiteboard; worksheet

Go through the quiz questions using the 
worksheet. 

Ask the learners to get into pairs and 
consider the questions on the board and 
mark up what they think is the correct 
answer.

Q1: At what age have more than half of 
children in the UK seen online sexual 
content?

Correct answer: b) 14

50 per cent of 14 year olds report that 
they have seen explicit material online.

Source: BBC. Full report.

Q2: As a young person, are you more 
likely to see sexual content by accident 
or on purpose?

Correct answer: b) By accident

According to Middlesex University, 28 
per cent of 11-16 year-olds saw sexual 
content through pop-up ads; only 19 per 
cent deliberately sought it out.  
Source: BBC 

Q3: How many young people have 
shared a naked or semi-naked picture 
of themselves?

Correct answer: a) 1 in 4

26 per cent of young people have sent 
a nude image to someone they were 
interested in.  
Source: UK gov

http://www.bbc.co.uk/news/education-36527681

https://www.childrenscommissioner.gov.uk/sites/default/files/publications/MDX%20NSPCC%20OCC%20pornography%20report%20June%202016.pdf
http://www.bbc.co.uk/news/education-36527681
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
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Q4: Is it illegal to watch pornography 
with someone under the age of 18?

Correct answer: a) Yes

While it is not illegal to watch 
pornography by yourself, it is illegal to 
watch it with someone else under 18. 

Q5: Pictures that young people take 
of each other cannot be classed as 
pornography. Is this...?

Correct answer: b) False

Making, possessing and distributing any 
imagery of someone under 18 which is 
‘indecent’ is illegal - including imagery of 
yourself if you are under 18.

Protection of Children Act 1978 as amended in the 
Sexual Offences Act 2003. 

The UK government has published 
guidance for schools on how to deal with 
nude and semi-nude photos of students.

Q6: What percentage of girls think that 
pornography gives a realistic view of 
sex?

Correct answer: b) 39 per cent

For boys, the correct answer was c) 53 
per cent.

Source: BBC

https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people

https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people

http://www.bbc.co.uk/news/uk-12639102
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This slide contains a set of key messages 
to get across to learners. 

For more information, you can point 
students to an online resource run by 
Childline that is specifically designed 
for young people aged 12+ to better 
understand the issues surrounding 
pornography.

Slide 14

•	 Encourage children to 
think about what they are 
watching and where

•	 Highlight that services 
exist if they are worried or 
concerned 

•	 Ask them at what age they 
thinks it appropriate to view 	
images like this

•	 Do they have any ideas 
about how to keep young 
children from seeing these 
sorts of images? Use Post-it 
notes.

•	 Save any comments so that 
they can be used in the final 
lesson 

Whiteboard; Post-it notes

End of Part 4

https://www.childline.org.uk/info-advice/bullying-abuse-safety/online-mobile-safety/online-porn/
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Part 5  
Sex and relationships online

@
FIRST
   SITE

Preparation
Whiteboard, 
internet access 

Presentation,  
Teacher’s notes
Worksheets

≈ 45 minutes

This lesson takes a look at sex and relationships, and how online content can 
distort young people’s views of both. Firm discussion rules are introduced 
before we look at what exists within healthy and unhealthy relationships. 
The focus moves to consent and, in an unambiguous way, what that means. 

Pornography can often serve as a young person’s first understanding of 
what sex looks like. A worksheet helps identify learners’ attitudes toward 
pornography and so helps guide a second worksheet and discussion which 
considers how pornography can be instructive when it comes to how sex 
works, but doesn’t reflect a real or healthy relationship.

Goals
•	 Identify what a healthy 

relationship is
•	 Identify characteristics of 

unhealthy relationships
•	 Explore the concept of 

“consent”
•	 Explore attitudes to sex and 

pornography and how it may 
affect sex and relationships 
in the real world

•	 What healthy relationships 
do and do not look like

•	 Understand consent and 
how to apply it to real life

•	 Consider the impact online 
sexual content can have on a 
healthy relationship

This activity deals openly with sex and relationships. We recommend  
you review it in full and consider broader consultation with parents & 
guardians before delivery (see Parental and Religious Guides). 

!



40

 

This lesson is about healthy and 
unhealthy relationships and how what 
young people see online, particularly in 
pornography, might affect their views.

Reiterate to the students that they will 
be asked to talk about sensitive issues so 
it is important they respect each others’ 
views and listen to one another.

Note: they will not be watching any actual 
pornography.

Slide 1

These are the broad goals for the lesson. 
Show them to the learners to help set 
the stage.

Slide 2

Show the learning 	outcomes 
to the class. 

Whiteboard

As with the previous lesson, the idea 
behind this slide is to stress that this 
is a sensitive topic and so there is an 
expectation that they will respect each 
others’ views as well as keep discussions 
private. It should also help some feel 
more comfortable talking.

Slide 3
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Outline what healthy relationships look 
like. They include:

•	 trust
•	 listening and talking to each other
•	 respecting one another
•	 compromising on each other’s point 

of view
•	 offering support to one another
•	 communicating and ‘consenting’

Healthy relationships also include having 
boundaries and respecting each others’ 
privacy so it should include:

•	 being able to go out with friends
•	 enjoying activities and hobbies
•	 not being pressured to answer  

the phone or reply to messages 
right away

•	 not being pressured to share 
passwords or details of social  
media accounts

There are some good resources on 
healthy relationships you could point 
learners to, including Love is Respect.

Slide 4

•	 Ask the students to get into 
groups

•	 Ask them to write down 
and discuss the signs of a 
healthy relationship 

•	 Ensure all the points on the 
slide are covered

•	 Watch the video (2 mins) (or 
alternative) and ask them 
to think about their best 
relationship advice 

Whiteboard; paper; video

•	 Highlight that it is important 
that everybody’s views are 
heard and respected. 

•	 Note this is a sensitive topic 
and so you are going to ask 
everyone to explicitly agree 
to respect’s others’ views 
and privacy

•	 Go through the agreement’s 
points and ask if they have 
others they would like to 
add

•	 Agree on a final version and 
ensure everyone agrees to 
it before proceeding

Whiteboard

https://www.loveisrespect.org/everyone-deserves-a-healthy-relationship/
https://www.youtube.com/watch?v=UB9anEZx9LU
https://www.youtube.com/watch?v=DPb_B0pTBoQ
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Consider revisiting the Ground Rules with 
learners before starting this topic. 

Outline what unhealthy relationships 
may look like. This could include:

•	 feeling under pressure to do things 
you don’t want to, which can include 
sexual contact

•	 actions taken while affected by 
drugs, including the ability/inability 
to consent

•	 abuse, whether emotional, physical 
or sexual

•	 feeling controlled
•	 one person getting angry if the 

other one wants to spend time with 
others, including friends

•	 one person expecting the other to 
be constantly available

•	 physical threats

Care should be taken not to stray into 
learners’ own personal relationships 
while discussing this topic. 

Slide 5

•	 Ask students to note 
down characteristics of 
an unhealthy relationship 
(without naming anyone)

•	 Several important examples 
are given opposite 

•	 Go through their notes 
and highlight why these 
behaviours are damaging, 
with a specific focus on 
young people

Whiteboard; paper

Consent is a critical component of a 
healthy relationship. It means asking 
someone if it’s ok if they do something 
and then listening to their answer.

But it’s often not as simple as a yes or no: 
people can change their minds. The key 
element to understand is that everyone 
has the right to decide what they do with 
their body at all times.

Consent is explained simply and 
amusingly in the embedded video by 
comparing it to making a cup of tea.

Slide 6
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•	 Tell students one of the 
most important parts of 
a healthy relationship is 
“consent”

•	 Watch the video (2.5mins)
•	 Ask if they can think of any 

situations not covered by 
the video – for example 
the person offering to 
make the tea changes their 
mind – and if it’s clear what 
consent means in that 
situation.

Whiteboard; video

Many children may have examples of 
healthy relationships in their own family 
(focus only on healthy relationships in 
this case).

But both unhealthy and healthy 
relationships can be seen with celebrity 
couples, fictional characters or from 
other interactions they see or read  
about online.

Familiarity can skew someone’s view of 
sex and relationships.

If they can’t think of examples, remind 
them of couples you have seen online 
- like John Legend and Chrissy Tiegen, 
or Rihanna and Chris Brown - or other 
couples of current topical interest. 

Do these couples portray positive 
aspects of sex and relationships? 

The last lesson looked at how unrealistic 
portrayals of sex in pornography can 
impact expectations around sex. 

Now we will look at it slightly 
differently: how does pornography 
impacts young people’s relationships? 

Slide 7

•	 Ask the students to  
identify where they see 
healthy and unhealthy 
relationships

•	 Ask them if they see  
healthy and unhealthy 
relationships on TV  
or online

•	 Ask them to consider  
how the healthiness 
of young people’s 
relationships is affected by 
what they see and  
read online

Whiteboard

https://www.youtube.com/watch?v=u7Nii5w2FaI
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Important: At this point, the lesson 
moves to the topic of pornography. 

If you have not already discussed 
whether the learners have seen 
pornography (see Sensitive topics), you 
should now do so.

Pornography - images of people 
engaging in sexual acts - can often serve 
as a young person’s first understanding 
of what sex looks like. 

This worksheet helps identify learners’ 
attitudes toward pornography. Have 
students fill out the worksheet privately, 
then review the stats below. 

Use as many of the stats as possible to 
drive discussion, and ask the questions: 

•	 What surprised you? 
•	 What do you think the impact of this 

is on young people? 
•	 What impact can pornography have 

on the health of young people’s 
relationships?

These stats are taken from a 2014 survey 
of 18-year-olds carried out by IPPR.

•	 8 out of 10 say it is too easy to 
accidentally see pornography online

•	 Almost half said sending sexual or 
naked photos or videos is “part of 
everyday life for teenagers.”

•	 7/10 say “pornography leads to 
unrealistic attitudes to sex” and 
can have a “damaging impact on 
young people’s views of sex or 
relationships.”

•	 8 out of 10 young women say 
pornography has led to pressure on 

girls to look a certain way; 75% say it 
pressures them to act a certain way.

The survey also reflected differences in 
the views of young men and women.

•	 More young men than women (45% 
to 29%) agree that “pornography 
helps young people learn about 
sex.” Young women disagree 49% to 
28% with the same statement.

•	 Half as many young men as young 
women (21% to 40%) strongly 
agree that “pornography leads to 
unrealistic attitudes to sex.”

•	 Half as many young men (18% 
to 37%) strongly agree that 
“pornography encourages society to 
view women as sex objects.”

Slide 8

•	 Give each student a 
worksheets and ask them 
to complete it in private

•	 When they have finished, 
pick and read out the stats 
in these notes

•	 Start a discussion on the 
impact of pornography on 
relationships 

Whiteboard; worksheet

https://www.ippr.org/research/publications/young-people-sex-and-relationships-the-new-norms
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Many young people say that they learn 
about sex and relationships from 
pornography. 

Although we have discussed the fact that 
pornography is not always realistic, let’s 
explore the pros and cons of this. 

Some of the positive aspects may 
include:

•	 it answers questions about sex 
that they may be too scared or 
embarrassed to ask

•	 they can learn about things

Some of the negative things:

•	 an unrealistic view of sex

•	 an unrealistic view of a loving 
relationship and why someone 
might engage in a sexual 
relationship in the first place

•	 an unrealistic view about what it 
means to want to have sex and how 
it feels to feel connected to another 
person on an emotional level

Slide 9

•	 Give out the worksheet
•	 Either individually or in 

pairs get them to note 
down any positive aspects 
of viewing pornography and 
what it might teach about 
sex and relationships, 
and, conversely, what the 
negative things are

•	 Ask if any of them are 
prepared to share the 
responses. If not, go 
through the comments in 
these notes

•	 Reiterate the comments 
that come back from the 
students and include the 
notes here

•	 Tie up the activity 

Whiteboard; worksheet

It’s important young people recognise 
what they see can affect their real life 
relationships. 

By viewing pornography they may learn 
about things they feel too embarrassed 
to ask about. But it may also affect 

their expectations or limit their 
understanding.

Young people will view this kind of 
sexually explicit material either by 
accident or deliberately. The most 
important tool we can provide them is 

Slide 10
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to question what they see and be able 
to fit it into a broader context of what is 
healthy and unhealthy.

•	 Review the points on  
the slide

•	 Give students a few 
minutes to privately  
reflect and write down 
steps they want to take to 
ensure their relationships 
are healthy and they have 
realistic expectations of 
their own bodies. 

•	 Emphasize that the 
most important healthy 
relationship people can 
have is the one they have 
with themselves!

Whiteboard

End of Part 5
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Part 6  
Protecting your image

@
FIRST
   SITE

Preparation
Whiteboard, 
internet access 

Presentation,  
Teacher’s notes
Worksheet

≈ 45 minutes

The ability to take and share photographs instantly is an extraordinary 
achievement of the digital age but when it comes to personal images, young 
people need to consider the potential impact, especially if those images can 
be considered sexual. 

This lesson walks students through a series of scenarios around the sharing 
of personal photographs and asks them to consider risks associated with 
each. They then watch and discuss a video about sexting.

To finish, we dig into the different categories that exist around sharing 
personal images and come up with ideas to avoid making mistakes. 

Goals
•	 Increase understanding 

of the type of content that 
young people share and with 
whom

•	 Consider how images that 
may be relatively innocent 
can become viewed as 
sexual content

•	 Increase awareness of the 
content shared and how it 
may be viewed by others

•	 Increased understanding 
of the types of images that 
should and should not be 
shared

•	 Increased understanding 
of the role of others in 
spreading images
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These are the broad goals for the lesson. 
Show them to the learners to help set 
the stage.

Slide 2

Show the learning 	outcomes 
to the class. 

Whiteboard

Young people share images all the time. 
Between one half and three-quarters of 
11-14 year-olds have their own device 
and an ever-growing number post 
snapshots of their lives on social media.

Researchers found 26% of young people 
aged 14-17 had sent a sexual image of 
themselves, and 48% had received one.

Slide 1

•	 Ask how many learners 
share images or films of 
themselves

•	 Ask if they have used 
social media apps, such as 
Instagram, Snapchat etc

•	 Inform them this session is 
about the information that 
you share and with whom

This is a worksheet exercise. 

It tackles four different situations in 
which a young person is asked to share 
personal photos/videos and faces a 
decision.

Learners are asked what they think 
the person should do using a “traffic 
light” red/amber/green decision option 
where red means “don’t do it”, green is 

Slide 3

https://www.ofcom.org.uk/about-ofcom/latest/media/media-releases/2020/rising-concern-over-children-online
https://legacy.brook.org.uk/data/DR_REPORT_FINAL.pdf
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“it’s fine”, and amber means “maybe” or 
“depends”.

Each situation contains an element of 
risk, with some risks larger than others. 
The goal of the exercise is to get students 
to think through what can happen to 
personal images, and assess the risk 
from different angles. 

To help guide discussion, below are a 
range of colour-coded responses for 
each of the four situations.  

Situation 1

A 13 year old is chatting to someone they 
met online. The other person is 16 and new 
to the area. 

They get along with each other and have 
talked several times. Today, the chat starts 
getting flirty and the older friend asks if 
they will send them a sexy selfie.

Should they do it?

They don’t really know this person. 
Why trust them with a personal 
picture?

A sexy selfie doesn’t have to be 
explicit. It could just be a sexy look 

They could make it a joke and 
send a cartoon or meme 

How do you they know this person 
is really 16? 

How do they know they live in the 
area if they’ve never met them?

EXPANSION: What should they do if the 
other person asks for another, more 
explicit, picture?

Situation 2 

A 15 year old has just got back from 
holiday and wants to show off their tan.

They take a picture of themselves in their 
swimming costume and it looks good. 

Should they post the picture to their social 
media account? 

How revealing is the photo? What 
kind of swimming costume?

Would they be embarrassed 
if this picture was seen by 
strangers or their family?

If the picture can only be seen by 
close friends and doesn’t expose 
their body

They have little or no control over 
what happens to the photo once 
it’s online

•	 Organise learners into 
mixed groups of four

•	 Give out the traffic light 
worksheet

•	 Ask the groups to consider 
each scenario and rank 
them red, amber or green

•	 Ask them to give reasons 
for their choices. 

Things to consider:
•	 The long term impact of 

sharing images like this
•	 Where the image could  

end up
•	 The effect of the image 

being shared more widely 
in future 

•	 Whether the image can be 
deleted

•	 Whiteboard
•	 Worksheet: Traffic lights
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In this film, produced by Common Sense 
Media, teenagers talk about why young 
people sext, the impact on them, and the 
risks that sexting poses to boys and girls.  
It lasts approximately 4 minutes.

Slide 4

•	 Introduce the film and ask 
learners to be prepared to 
discuss it

•	 Show the film (4 mins)
•	 Ask if the film resonates 

with their experiences
•	 Ask about any gender 

differences e.g. why boys 
are more interested in 
these images than girls

•	 Ask what they think the 
reason is for sharing such 
images and if they are ok 
with that

Situation 3

Two teenagers, both aged 15, are in a 
relationship and having fun. 

They take sexy pictures of one other with 
one of their phones. The other person asks 
them to send the photos to their phone so 
they have a copy. Should they?

If the pics aren’t explicit, they 
would both have copies

If the pictures are explicit, it would 
actually be illegal to share them

They could go through the images 
and delete any that either of them 
don’t like

If there is a picture on someone’s 
else phone, they have no control 
over what happens to it

Situation 4

A couple that have been seeing one another 
for three months are having a video chat. 
She is 17 and he is 23.

Partway into their chat, he asks her to do 
sexual things on camera so he can watch. 
Should she do it?

Since he is an adult and she is a 
minor, it would be illegal and they 
could get into serious trouble

He could be recording it

 
The relationship is quite new. This 
could be a sign she is entering an 
unhealthy relationship

If she doesn’t feel under pressure 
and doesn’t do anything explicit, 
it’s up to them

•	 What are the implications of 
sharing images like this?

•	 Talk about the ‘pressure’ 
issue and how they could 
combat/manage this

•	 Whiteboard
•	 Online video

https://www.youtube.com/watch?v=IZwVT6WnPQY

https://www.youtube.com/watch?v=IZwVT6WnPQY
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It’s important young people realise that 
by sharing a sexually explicit image of 
anyone under the age of 18 - including of 
themselves - they may be committing a 
criminal offence.

The law was created to protect young 
people and so, unless there is some 
broader reason for concern, the focus 
will be on safeguarding them. 

However, if there are concerns such 
as coercion, an intent to harm, or the 
involvement of an adult, then the police 
will likely need to be involved. 

Every school should have an effective 
child protection policy in place and it 
may be helpful for you as the teacher to 
find out what it is and let learners know 
that it exists. 

Students should be reassured that 
reporting concerns about explicit images 
to an adult is the right thing to do. 

There is extensive advice and a range 
of resources for both educational 
establishments and young people over 
what they should do if explicit images 
are sent, received or discovered. 

The UK government has published a 
comprehensive overview with links to 
other resources, including Childnet and 
Thinkuknow.

In general, students should be 
encouraged not to share explicit images 
and to delete any that they receive. 

If they are concerned, they should report 
it to an adult who will then run through 
the child protection policy in place to 
ensure it is dealt with appropriately. 

Slide 5

•	 Show the slide
•	 Discuss what the law says 

and why they think it is 
like this (the next activity 
considers the law)

•	 Ensure they realise that if 
they share an image that 
they have received they are 
also breaking the law

•	 Point out that the law is 
designed to protect young 
people so if they behave 
responsibly there is no 
reason to fear it

•	 Discuss what can be done 
and what the approach is if 
there is a spate of sexting, 
including reporting any 
incidents to any adult.

Whiteboard

https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
https://www.childnet.com/
https://www.thinkuknow.co.uk/
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In order to deal with the complexities 
of sexting - also know as the sharing of 
“youth-produced sexual images” - the 
educational world has agreed on a set of 
categories. 

There are two main ones: Aggravated 
and Experimental. 

“Aggravated” is where someone is 
pressured to create or share an image, 
or someone uses an image to pressure 
or cause distress to someone else. 

There is also “reckless misuse” where 
images are taken without the knowledge 
or consent of the person in the picture. 

This is the more serious category and 
will typically result in the police being 
involved. 

“Experimental” on the other hand is 
considered part of natural curiosity and 
sexual behaviour. 

It is separated into three categories: 
Romantic, Sexual attention-seeking, and 
Other.

“Other” usually means images taken by 
someone of themselves for themselves.

Typically schools will deal with 
experimental sharing internally and do 
not need to involve the police. 

Encourage the learners to consider both 
main categories, whether one is worse, 
and the risks associated with each.

 

Slide 6

•	 Divide the class into two 
•	 Have one group consider 

what kind of sexting is 
“experimental” – where 
young people are 
romantically/sexually 
involved and voluntarily 
share pictures

•	 Have the other group 
consider “aggravated” 
images – where young 
people feel pressured or 
forced to share images  

•	 Give each group 5 minutes 
to present what they 
discussed 

Hold a class discussion:
•	 Where do the two 

categories overlap? 
•	 Could one person think 

they were voluntarily 
sharing and the other party 
felt coerced?

•	 How does consent play  
into this?

•	 What are the risks to  
young people?

Whiteboard

http://www.unh.edu/ccrc/pdf/CV231_Sexting%20Typology%20Bulletin_4-6-11_revised.pdf
http://www.unh.edu/ccrc/pdf/CV231_Sexting%20Typology%20Bulletin_4-6-11_revised.pdf
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Link the outcomes of the activity to the 
final session and gather any views to be 
fed into the final activity. 

In particular, consider what from this 
activity can help define how they would 
like sexual content online to be dealt 
with.

 

Slide 7

•	 Ask the learners what 
advice they would give to 
younger children about 
what they post and share

•	 Use their suggestions to 
create a poster together 
as a class to put up in the 
classroom as a reminder to 
stay safe

•	 Whiteboard
•	 Pens and paper for poster

End of Part 6
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Part 7  
Things you can  
and can’t do online

@
FIRST
   SITE

Preparation
Whiteboard, 
internet access 

Presentation,  
Teacher’s notes
Worksheets

≈ 45 minutes

This lesson focuses on how sexual content is viewed through the lens of the 
law. The bulk of it comprises a quiz in which learners look at what they can 
and can’t do online, with clear explanations provided for each question.

That understanding is then taken forward through a worksheet and 
discussion in which students are asked to consider the risks that comes with 
sharing content and what changes they would like to see to deal with them.

Goals

•	 Understand what is and is 
not appropriate online and 
the associated laws

•	 Understand what to do if 
they or someone is else is 
behaving inappropriately, 
e.g. how to report content 
they think is inappropriate

•	 Design “dos and don’ts” 
when it comes to activity 
online

•	 Students know how 
and where to report 
inappropriate and/or illegal 
online activity

•	 Be able to operate within 
the confines of the law and 
understand why those laws 
are in place
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The laws around sexual behaviour are 
complex and the authorities are often in 
a position to use their discretion when 
applying them. 

However, a factsheet called ‘The Law on 
Sex’ by the Family Planning Association 
(FPA) is an excellent summary and 
contains good information relating to 
pornography and child abuse images.

Don’t worry at this stage about going into 
specific topics - the quiz that makes up 
the bulk of this lesson will go through 
several key aspects of the law as it 
applies to young people and shared 
images.

Slide 1

These are the broad goals for the lesson. 
Show them to the learners to help set 
the stage.

Slide 2

Show the learning 	outcomes 
to the class

Whiteboard

•	 Introduce the activity
•	 Reiterate that you will 

be talking about dos and 
don’ts on the internet

•	 Ask them if they know what 
is legal and not legal online

•	 How do they know?
•	 What do they think is 

appropriate behavior?

Whiteboard

https://www.fpa.org.uk/product/law-on-sex-factsheet/
https://www.fpa.org.uk/product/law-on-sex-factsheet/
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Slide 3

Slides 4-10

•	 Ask the learners to get into 
pairs

•	 Give each student a 
worksheet and ask them to 
mark on their sheet what 
they think the answers are

•	 Remind them there can be 
more than one answer

•	 There are seven questions

Worksheet: Things you can 
do online Q&A

Q1: You are considered to be a child in 
the UK until you are..

Correct answer: c) 18

You are considered to be a child in the 
UK until you are 18 years of age. The UN 
Convention on the Rights of the Child 
defines a child as everyone under 18 
unless “under the law applicable to the 
child, majority is attained earlier”.

There are a number of laws across the 
UK that specify different age limits in 
specific circumstances but broadly you 

are still a child up until the age of 18. 

Resource: NSPCC

Q2: Is it ok to share naked pictures or 
videos of people?

Correct answer: b) It is ok to share 
images/pictures if you have the 
consent of the other person and they 
are 18 or older.

If you share naked images or videos 
online and the person is under 18 you 
are breaking the law as you are sharing 
an indecent image of a child, even if you 
are 16 and you have both consented

https://learning.nspcc.org.uk/child-protection-system/children-the-law
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to sharing the image/video.

If you are both over 18 and you share a 
naked image or video of you and your 
boyfriend or girlfriend, and you have 
each other’s permission, you are (most 
likely) not breaking the law.

If you are both over 18 and share the 
image/video online but one of the people 
involved has not given their consent you 
could be breaking the law, especially if 
you reveal personal information about 
them as well. A “revenge porn” law came 
into effect in 2015. 

The Crown Prosecution Service defines 
revenge pornography as “typically 
sexually explicit media that is publicly 
shared online without the consent of 
the pictured individual and is usually 
uploaded by ex-partners.” 

Such images often have identifying  
personal information and ”are shared 
with the intent to cause distress or harm 
to the individual.”

Resource: Thinkuknow

Q3: Is it ok to share a naked picture of 
yourself if you are under 18?

Correct answer: b) No. You should not 
share those kind of images

Even if a child has taken the picture 
themselves, if it is sexually explicit it is 
not ok for them to share. 

Strictly speaking, this would be illegal 
as it is sharing an indecent picture of 
a child, although the law does provide 
some allowance for “romantic” intent. 

If the picture is shared more broadly 
however - and it is worth noting that 
sharing an image is outside that person’s 
control when it is on someone else’s 

device - then it will be taken seriously 
and the police may need to get involved. 

The best advice is not to share such 
images in the first place. 

Resource: Thinkuknow

Q4: Is it ok to share a naked picture 
that has been sent to you if it is of 
someone under 18?

Correct answer: b) No, you are breaking 
the law

If a child receives a picture from a peer 
or another child that is sexually explicit 
they should not pass that image on. 
Distribution of the image is illegal even if 
it is between a couple. 

https://www.thinkuknow.co.uk/14_plus/Need-advice/Sex-and-the-law/
https://www.thinkuknow.co.uk/14_plus/need-advice/selfies-and-sexting/
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Q5: An “indecent image” is...

Correct answer: All the answers in the 
slide are correct

It is important to stress to young 
people that what can be seemingly 
innocent pictures, e.g. romantic pictures 
exchanged with your girlfriend or 
boyfriend can be viewed as illegal if they 
are shared widely.

The Child Exploitation Online Protection 
Centre (CEOP), defines an indecent 
image of a child as “depicting a child 
engaging in sexual activity or in a sexual 

manner, through posing, actions, 
clothing etc.”

Resource: CEOP

Q6: If you see an indecent image of 
someone you think is a child (under 18) 
what should you do?

Correct answer: c) Report it through a 
reporting website

There are a number of online reporting 
services if someone comes across 
what they think is an indecent image of 
someone under 18. 

Two of the best known are the Internet 
Watch Foundation and Childline’s Report 
Remove Tool.

Q7: If you are under 18, is it ok to look 
at pornography online?

Correct answer: c) You should consider 
whether it’s appropriate for you to 
view the material

It is not against the law to watch 
pornography if you are under 18. But 
if you are a child and are coerced into 
watching pornography by an adult, this 
would be a crime (for the adult).

Many commercial pornography sites ask 
people to verify their age, sometimes 
by requiring use of a credit card. But 

https://www.ceop.police.uk/Safety-Centre/what-is-online-child-sexual-abuse/ 
https://www.iwf.org.uk/
https://www.iwf.org.uk/
https://www.childline.org.uk/info-advice/bullying-abuse-safety/online-mobile-safety/remove-nude-image-shared-online/
https://www.childline.org.uk/info-advice/bullying-abuse-safety/online-mobile-safety/remove-nude-image-shared-online/
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free pornography is readily and easily 
available online. 

Viewing indecent images of a child is 
illegal, whether viewing, possessing or 
sharing the image.

It’s important for young people to be 
aware that pornographic content can 
contain much more than people just 
having sex and such content can be 
distressing.

Resource: Thinkuknow

Before handing out the second 
worksheet, quickly debrief the quiz with 
the following questions: 

•	 What undesirable or negative 
consequences stood out to you 
from the quiz?  

•	 What do you think the long term 
implications could be to young 
people of being caught breaking  
the law? 

•	 How would you like to help keep 
young people safe on the internet?

Have students work in small groups to fill 
out the worksheet.  

If they have other ideas to keep young 
people safe on the internet, encourage 
them to write on the back of the sheet or 
on a separate paper.

Once they have all filled out their 
worksheets, come together as a class to 
create a poster to put up in the room.

Slide 11

•	 Debrief the quiz by asking 
questions

•	 Organise small groups 
and hand out the second 
worksheet

•	 Encourage learners to write 
down their ideas

•	 Whiteboard
•	 Worksheet: Dos and Don’ts

End of Part 7

https://www.thinkuknow.co.uk/14_plus/Need-advice/Sex-and-the-law/
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Part 8  
Your digital world

@
FIRST
   SITE

Preparation
Whiteboard, 
internet access,
Post-It notes 

Presentation,  
Teacher’s notes
Worksheets

≈ 45 minutes

This activity encourages learners to develop their own approach to online 
safety, building on what they have learnt throughout the course, highlighting 
key lessons and putting a structure around them.

They will revisit previous activities and discussions and work together to 
come up with an overall understanding for how to deal with digital content 
that should make their future online experiences healthier and safer.

Goals

•	 Decide what would make the 
internet a better place

•	 Reflect on what they 
have learnt through the 
programme

•	 Increase awareness of 
reliable sources of advice 
and support

•	 Consider their rights and 
responsibilities online

•	 A better relationship with 
the online world especially in 
relation to sexual content

•	 An increased level of 
confidence about the  
online world
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This is the last lesson. Its goal is to tie 
together everything. Start by reviewing 
the main themes and issues that 
students have discussed.

Slide 2

These are the broad goals for the lesson. 
Show them to the learners to help set 
the stage.

Slide 1

Show the learning 	outcomes 
to the class

Whiteboard

•	 Go over what has been 
covered so far

•	 Check students feel they 
have covered these areas

•	 Draw out any key areas

Whiteboard

Remind students how much they have 
discussed and learnt in the previous 
lessons. 

Highlight posters/notes you may have 
put up around the room and ask 
students to reflect on them, as well as 
any experiences or lessons that stood 
out for them during the course.

Below is a quick reminder of each:

Slide 3
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In Lesson 1: Students wrote examples 
of sexual content on Post-It notes and 
considered the difference between 
sexual and sexualized content in a 
Double-Bubble diagram. They discussed 
where they would find such content 
using notes on a “washing line”, and 
collectively sent a tweet about what they 
had learned.

Lesson 2: They looked at advertisements 
and stood on different sides of the room 
when discussing whether those images 
have an impact on how young people see 
others. They filled in a worksheet about 
what they think ”body image” is, and 
gave compliments to their classmates, 
telling them something positive.

3: Before and After pictures of 
celebrities. They wrote down one way 
they could help change the way media 
affects body image in young people.

4: Post-It notes on why some people like 
watching sexual material, and why some 
people have an issue with how sex is 
portrayed

5: They wrote down the characteristics of 
a healthy and an unhealthy relationship. 
They marked whether they agreed/

disagreed with a series of statements 
about pornography, and wrote down 
the positive things they might learn from 
pornography as well as the negative 
impacts that pornography may have on 
sex and relationships.

6: A ”traffic lights” worksheet assessed 
risky behaviour. A poster covered what 
to consider before sharing images, and 
what advice to give others on sharing.

7: A quiz about sex and the law. A list 
of dos and don’ts to questions about 
protecting themselves and others online.

•	 Highlight that during the 
course you have considered 
the type of sexual content 
available online and how it 
makes them feel

•	 Use any of the key points 
gathered during the other 
activities to highlight what 
has been found

•	 Go back over all of the 
outcomes of the activities 
and provide a summary of 
the key points

Whiteboard

It’s time to apply what has been covered 
to learners’ real lives. Ask them to write 
down two ideas to make the digital world 
better and safer for young people.

Slide 4

•	 Have each student write 
two ideas to make the 
digital world better  

•	 Ask for shares, and discuss 
the idea’s potential benefits 

Whiteboard
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After the class has discussed some of the 
ideas, this exercise should help capture 
their insights, build consensus on 
improvements, and provide a structure 
to think about the digital world.

Note any common themes you see 
emerging. Ask students which ones they 
feel are most important or would have 
the greatest impact.

Slide 5

•	 Hand out Post-it notes, ask 
students to copy their best 
ideas and stick them up on 
the wall 

•	 Ask for shares, and discuss 
the ideas’ potential benefits 

Whiteboard

How do the companies dealing with 
digital content look at the same issues 
and themes?

There are already rules – often called 
“community standards” – in place at 
social media companies. Are they 
sufficient to deal with the problems? 
What would students do differently?

The slide shows some of the most 
common terms used to categorise  
those rules. Did the students come up 
with the same or similar themes?  
How did they vary?

Divide the class into groups and have 
each one think about a different topic/
theme/category. 

If you wish you can direct them to the 
rules in place for those categories at 
different companies: links to Twitter, 

Slide 6
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Facebook, YouTube and Snapchat’s 
standards are given below.  

After a discussion, have each group 
present their ideas back to the 
class, challenging and discussing as 
appropriate.

Social media company rules:

•	 Twitter

•	 Facebook

•	 YouTube

•	 Snapchat

•	 Explain there are already 
rules in place at social 
media companies.

•	 The slide shows some of 
the most common terms 
used to categorise those 
rules: did students come up 
with similar themes?

•	 Divide the class into 
groups with each looking 
at a different topic/theme/
category. 

•	 If you wish, direct learners 
to social media companies’ 
current rules (links to the 
left) and ask them what 
they feel works and what 
could be improved

•	 After a 5-10 minute 
discussion, have each group 
present their ideas back to 
the class, challenging and 
discussing as appropriate.

Whiteboard; internet access

Before closing out the course with the 
final activity, let students know there are 
many online resources for young people 
when it comes to digital content.

Included on the slide are:

•	 A site that goes into greater depth 
on digital content issues

•	 An advice and guidance service

•	 An inspiring site designed to help 
young people think about the issues

•	 A reminder that teachers are there 
to help

Slide 7

•	 Let learners know there 
are lots of online resources 
covering digital content. 
Highlight some of the best

https://help.twitter.com/en/rules-and-policies/twitter-rules
https://transparency.fb.com/policies/community-standards/
https://support.google.com/youtube/answer/9288567
https://www.snap.com/en-US/community-guidelines
https://www.thinkuknow.co.uk/
https://www.childline.org.uk/
https://www.bl.uk/my-digital-rights
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As a class, create a poster or collage 
bringing together all the elements of 
their digital world. 

Consider adding in elements from 
previous lessons to complete the picture. 

Capture the end result of their digital 
world with a picture or in a document 
without identifying the students. 

Consider posting the result online with 
the hashtag #AtFirstSite.  

Ask students to identify what key lessons 
they are taking away from today, and 
their hopes for young people. 

Close out the course.

Slide 8

•	 Create a poster that 
summarises all the most 
important points that 
students’ have extracted 
from the course

•	 Take a picture and post 
it with the hashtag 
#AtFirstSite

•	 What would students like  
to tell their friends/family/
tech companies to do 
differently when it comes to 
digital content?

Poster paper and pens

End of Part 8 and course
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Worksheets

@
FIRST
   SITE

There are seven worksheets across the 
course: one for lessons 2, 4 and 6 and two 
worksheets for lessons 5 and 7.

This guide indicates whenever a 
worksheet is to be used within the 
relevant slide’s resources box. 

For example, from slide 8 of lesson 4:

 

The word “worksheet” in each case will 
link to the corresponding worksheet 
below. And the worksheet will contain a 
link back to the relevant slide page.

In each case, it is intended that a 
worksheet be printed out and given to 
each individual, or group, rather than  
the class work from a single copy held  
by the teacher.

There are two types of worksheet: quizzes 
(with the answers given in the teacher’s 
notes); and discursive, where students are 
encouraged to note down their thoughts 
for subsequent group discussion. 

Although the worksheets are in colour, 
they will work just as well if printed in 
black-and-white. 

•	 Either after each question, 
or at the end, debrief the 
answers and take shares/
reactions 

•	 Are there any answers that 
surprise anybody? Which?

•	 Compare and contrast the 
different answers. 

Whiteboard; worksheet

Lesson Worksheet

Part 2: Media and body image What is body image?

Part 4: Fantasy vs Reality Quiz

Part 5: Sex and relationships 
online

Attitudes to pornography

Positives and negatives

Part 6: Protecting your image Traffic Lights

Part 7: Things you can and 
can’t do online

Q&A

Dos and Don’ts



 

Part 2 | Worksheet  
Connected to Slide 4

@
FIRST
   SITE

Worksheet 

What is body image?  
How would you define body image?

Think about things like:

•	 Is it your own definition of yourself i.e. what you see?

•	 Or is it what others see?

•	 Is it a positive or negative thing?

•	 How does it affect how you see yourself?

Write in the box below what you think body image is...



 

Part 4 | Worksheet  
Connected to Slides 8-13

@
FIRST
   SITE

Worksheet 

Fantasy vs Reality quiz
Listen to the questions and circle which you think is the correct answer. 

Were any of the answers surprising? Do you have a related question?  
Write it down as a comment. 

Q1.

Comments:

a) b) c)

Q2.

Comments:

a) b)

Q3.

Comments:

a) b) c)

Q4.

Comments:

a) b)

Q5.

Comments:

a) b)

Q6.

Comments:

a) b) c)



 

Part 5 | Worksheet  
Connected to Slide 8

@
FIRST
   SITE

Worksheet 

Attitudes to pornography
Consider each statement below and mark which option you most agree with.

You can keep your response to yourself.

Strongly 
agree

Agree Unsure Disagree Strongly 
disagree

1. Looking at pornography makes you 
feel bad about yourself

2. Pornography affects your views 
about relationships

3. Pornography portrays real sex

4. Boys enjoy porn and girls don’t

5. You can learn about sex from 
pornography

6. Pornography can impact your body 
image

7. It is easy to access pornography

8. All types of porn are the same

m m m m m

m m m m m

m m m m m

m m m m m

m m m m m

m m m m m

m m m m m

m m m m m



 

Part 5 | Worksheet  
Connected to Slide 9

@
FIRST
   SITE

Worksheet 

Positives and negatives
Write what you feel are the positive things you might learn from pornography, and the negative 
things in terms of sex and relationships.

Positives Negatives



 

Part 6 | Worksheet  
Connected to Slide 3

@
FIRST
   SITE

Worksheet 

Traffic lights 
Below are four different situations. Read each one and then select which traffic light - red, 
yellow or green - indicates the choice you think they should make. 

Red means “don’t do it”; Yellow is “maybe” or “depends”; and Green means “it’s fine.”  
Write down briefly why you made that choice.

A 13 year old is chatting to someone they 
met online. The other person is 16 and 
new to the area. 

They get along with each other and have 
talked several times. Today, the chat 
starts getting flirty and the older friend 
asks if they will send them a sexy selfie.

Should they do it? (Select one color)

Why did you make  
that choice?

Situation 1

A 15 year old has just got back from 
holiday and wants to show off their tan.

They take a picture of themselves in their 
swimming costume and it looks good. 

Should they post the picture to their 
social media account? (Select one color)

Why did you make  
that choice?

Situation 2



 

Part 6 | Worksheet  
Connected to Slide 3

@
FIRST
   SITE

Worksheet 

Traffic lights, page 2

Two teenagers, both aged 15, are in a 
relationship and having fun. 

They take sexy pictures of one other with 
one of their phones. The other person 
asks them to send the photos to their 
phone so they have a copy.

Should they? (Select one color)

Why did you make  
that choice?

Situation 3

A couple that have been seeing one 
another for three months are having a 
video chat.

She is 17 and he is 23.

Partway into their chat, he asks her to 
do sexual things on camera so he can 
watch. 

Should she do it? (Select one color)

Why did you make  
that choice?

Situation 4



 

Part 7 | Worksheet  
Connected to Slides 3-10

@
FIRST
   SITE

Worksheet 

Q&A
You will be shown seven different questions. Consider each and circle which answer you think 
is correct. Note: there may be more than one right answer.

Q1.

Comments:

a) b) c)

Q2.

Comments:

a) b) c)

Q3.

Comments:

a) b)

Q4.

Comments:

a) b) c)

Q5.

Comments:

a) b) c)

Q6.

Comments:

a) b) c)

Q7.

Comments:

a) b) c)



 

Part 7 | Worksheet  
Connected to Slide 11

@
FIRST
   SITE

Worksheet 

Dos and Don’ts
What sort of actions would make young people safer online?  
Answer the questions below and then discuss with your class. 

Q1: What are the biggest risks young people face online, and what impact can those 
risks have on them?

Q2: What sort of protections to limit those online risks do you think should be in place?

Q3: What would you like to see people doing more of - and less of - when it comes to 
staying safe online?
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